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ABSTRACT

Effective school research generally shows seven correlates that
lead to increased student achievement. They are: (1) safe and
orderly environment; (2) climate for high expectations;
(3) instructional leadership; (4) clear and focused mission;
(5) opportunity to learn, student time on task; (6) frequent
monitoring of student progress; and (7) home and school
relations.
These correlates, along with school visitations, seminars, and
personal interviews juxtaposed with current reform practices
already in place in the Central Kitsap School District were used
to develop the Emerald Heights model for increasing student
learning in Kitsap County. Topics, specific programs, district
support, reco=endations, and implications are discussed.
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CHAPI'ERI
INTRODUCTION

The focus of this project will be on the development of a school
climate and structure that will enhance student learning and produce
greater student achievement. This project includes an analysis of
effective school research, information from selected visitations of
schools around the State that have reputations for positive school
climate, and any other information, such as video tape series,
specialized workshops, personal interviews, and those district resources
that apply to the development of an effective school.
Purpose of the Project
We are now living in a society and world that is rapidly changing.
A high school graduate needs a different set of skills to function in the
world in which they are going to live compared to a graduate of even ten
years ago. Also, complicating this problem is the breakdown of the
family. Schools must assume new roles in order to properly serve the
diverse and fragmented population they need to educate. Therefore, the
importance of this project is paramount. The staff of Emerald Heights
Elementary School has been involved in developing a program to be put
in place when the school opens in September, 1993 and has taken
approximately a year's worth of time to look at all aspects of the
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education of elementary students (K-6) in Kitsap County.
This project will be a handbook that outlines the process used for
the development of change, a summary of the components to be used to
make Emerald Heights an effective school, and an action plan for the
implementation of these components. This handbook will be available
for use by the planning staff and principal of the next elementary school
to be built in om· district It will also be available for parents of Emerald
Heights students to read so they may have a better understanding of
how their school was developed and how it will operate .
This project is set up to meet the specific needs of the students in
the Central Kitsap School District community, taking into account the
type of population served, the operating principles of other elementary
schools in the district, and the resom·ces available in this area.
Scope of the Proiect

First, the staff of Emerald Heights enrolled in the district 2020
Restructuring Class, which provided them with information on
educational change and effective school practices. This class has been
developed and is taught by a district administrative team to convey the
mission and goals set for all the schools in the Central Kitsap School
District. It also provides the parameters to be used when developing a
new school. An ERIC search was completed to gather cm·rent
information on effective school practices in areas other than the Kitsap
County community. Visitation opportunities were provided to the
Emerald Heights staff to look at other schools which are already
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practicing some of the concepts they are interested in implementing.
Personal interviews were conducted, seminars were attended, literature
was read, and videos were reviewed to further broaden their knowledge of
where schools are going in the future and how they can relate to the
development of a new elementary school on the Kitsap Peninsula.
Lastly, staff participated in the once-a-month building meetings to work
on the specific details of the Emerald Heights model and the ten day
finalization plan time prior to the school opening in September, 1993 will
be held in the Summer.
When complete, this project will be presented to the parents,
principal and Central Office administration of the Emerald Heights
community.
Definition of Terms

School Climate: The feeling one gets when walking into a
building...... a sense of organization, positive feelings, physical layout
conducive to learning, cleanliness, educational expectations, supportive
environment, feeling of safety, etc.
Effective School: A place where students' social, behavioral, and
academic needs are met in order to prepare them to be life-long learners.
Positive Discipline: A pro-active approach for handling student
behavior which focuses on positive feed-back, viewing misbehavior as a
teaching opportunity and treating everyone with dignity and respect,
while maintaining parameters of acceptable behavior.
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Site Based Management: A bottom-up approach to management
where people closest to the situation are involved in the decision-making
process.
Essential Learnings: Important facts or concepts that students
must know, pertaining to all academic areas, at a grade level or
developmental stage.
Integration: The meshing together of academic disciplines to
create learnings relevant to the student's real world.
Technology: Computers, VCRs, light tables, C.D. Rom, Laser
disk players, Dynacom System, etc ........ and how they integrate into the
classroom setting.
Students as Self Managers: Pupils who have been taught a
decision-making process that allows them to make positive choices in all
situations.
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CHAPTER2

REVIEW OF THE LITERATURE
AND OTHER INFORMATION

Research was begun to find what factors cause a school to be
considered effective, as opposed to a school that has a lesser reputation.
Early on in the research it became apparent that there are literally
hundreds of variables which have been identified that lead to a school
becoming a place where enhanced student learning takes place in a
variety of domains. It is not practical for the development of this
project to review the number of different components that lead to a
school becoming an effective place; however, it quickly became clear
that most of the researchers agreed that there were approximately
seven characteristics that are widely accepted as correlates of effective
schools. In reviewing the literature, these seven characteristcs will be
listed and evidence provided and cite references made to their
relationship and correlation with student learning. Also, as a part of this
process, in a later section, visitations will be detailed and other means
of information gathering which was done in the Kitsap County study will
be spoken to in the development the Emerald Heights model.
The seven characteristics which best stated the agreement of the
resea1·chers and were found in an article from Enhance titled, "School
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"School Improvement Planning: Increasing the Chances of Success"
(Lezzote, 1993) and Connecticut School Effectiveness Project
(Lunenburg & Ornstein , 1991) v.ill be used.
Safe and Orderly Environment
"In the effective school there is an orderly, purposeful,
businesslike atmosphere that is free from the threat of physical harm.
The school is not oppressive, but is conducive to teaching and learning"
(Lezzote, 1993).

"Physical facilities (Effective School Practices: A

Research Synthesis [ESPARSJ, 1990) are kept clean and made
reasonably attractive, damage is always repaired immediately,
hallways and classrooms are cheerfully decorated with student work
products, seasonal art work, and posters depicting positive values and
school spirit. Classroom, meeting, and storage space is sufficient for
teaching and learning, conferences, inservice activities, etc." Further in
this context, Thomas J. Sergiovanni (1991) states that the research of
Joan Lipsitz (1984) found that effective schools "contain safe and
orderly environments where student achievement is up to or exceeds
expectations. More specifically, scores on standarized achievement
tests are above or approach the county mean or the mean of some
other comparative reference group; low absenteeism and turnover rates
among students and staff exist; vandalism and victimization are not
frequent occurrences or indeed are nonexistent; there is a lack of
destructive graffitti; and low suspension rates for students exist."
Every study reviewed lists a safe an orderly environment as a
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component that is a "must" in order for that school to be effective.
Climate of High Expectations for Success

"In the effective schools, there is a climate of expectation in
which the staff believes and demonstrates that all students can attain
mastery of essential academic skills. The staff also believes that they
have the capability to help all students achieve that mastery" (Lezzote,
1993). Teachers in effective schools are often known to publicize their
standards and expectations to both parents and students and they view
poor academic performance as a problem to be solved rather than a
barrier to achievement. "Undeniably, the most compelling message
from effective schools research is that when the teacher expects
students to learn, help them learn, and hold them accountable for
learning, students learn" (Carter & Klotz, 1990). Teachers need to set
up an atmosphere in their classrooms where high standards for learning
are set and students know that they are all expected to meet them.
These standards are set so they are both challenging and obtainable.
Quality standards for academic work ru·e set and maintained
constantly. Teachers hold students accountable for completing
assignments, turning in work and participating in classroom
discussions. Teachers expect their students to do well on tests and earn
good grades. Low achievers are given time, help and encouragement
necessary to achieve acceptable levels, and the teachers monitor their
beliefs and behavior to make certain their high expectations are
communicated to all students regardless of gender, socio- economic
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status, race, or other personal characteristics (ESPARS, 1990).
"The tone for establishing high expectations starts with the
building principal, who must have high expectations for themselves, for
faculty members, and for students" (Fairman & Clark, 1985). In
effective schools are principals supporting the teachers, who believe
that students can achieve if they work at achievement. Principals of
effective schools are critical factors in student achievement. These
principals need to be assertive and achievement-oriented and view
learning as the most important reason for being in school. They are
versed in teaching and learning principles and are cu1Tent in research
regarding the same, and encourage its use in problem solving. They also
hold teachers accountable for student learning (Carter & Klotz, 1990).
Instructional Leadership

"In the effective school, the principal acts as an instructional
leader and effectively and persistently communicates a school mission
to the staff, and parents, and students. The principal understands and
applies the characteristics of instructional effectiveness in the
management of the instructional program" (Lezotte, 1993).
To be an effective instructional leader, the principal must follow
these seven practices: (1) promote quality instruction, ensw·ing
consistency and coordination of instructional programs and defining
recommended methods of instruction; (2) supervise and evaluate
instruction, ensuring that school goals are translated into practice at
the classroom level and monitoring classroom instruction through
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numerous classroom observations; (3) allocate and protect
instructional time, providing teachers with uninterrupted instructional
time and ensuring that basic skills and academic subjects are taught;
(4) coordinate the curriculum, translating cun"iculum knowledge into
meaningful curricular programs, matching instructional objectives with
curriculum materials and standardized tests and ensuring curriculum
continuity, vertically and across grade levels; (5) promote content
coverage, ensuring that content of specific courses is covered in class
and extended outside of class by developing and enforcing homework
policies; (6) monitor student progress using both criterion and
standardized reference tests, along with other assessment methods to
diagnose student problems and evaluate their progress, as well as using
test results to set or modify student goals; (7) enhance positive
discipline, use discipline situations as a teaching opportunity to redirect
student behavior in a positive way when possible (Lunenburg &
Ornstein, 1991). To truly be an instructional leader in an effective
school setting, the principal must make learning and teaching their
highest school priority. The expectation that students can learn, will
learn, and must learn should be the battle cry of all principals seeking
higher student achievement (Carter and Klotz, 1990).
In a two year collaborative study evaluating principals'
instructional leadership abilities between the University of Washington
and the Seattle School District, Richard Andrews and Roger Soder
(1987) found that elementary principals play a crucial role in the
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academic performance of students, particularly low achievers. The
findings suggest that the perceptions of the principal, as an
instructional leader, are critical to the reading and mathematic
achievement of students. "The normal equivalent gain scores of
students in strong leader schools were significantly greater in both total
reading and total mathematics than those of students in schools rated
as having average or weak leaders" (Andrews and Soder, 1987).
Clear and Focused Mission
"In the effective school, there is a clearly articulated school
mission through which the staff share an understanding of and
commitment to instructional goals, priorities, assessment procedures,
and accountability. Staff accept responsibility for students learning of
the school's essential curricular goals" (Lezotte, 1993). It only stands to
reason that a school community should know where they want to go and
should have a plan of how they are going to get there. All decisions
should be made with the building mission in mind and resources
allocated to the specific programs that lead toward the fulfillment of the
mission. "The more successful the school, the stronger is the link
between beliefs, decisions, and actions" (Sergiovanni, 1991).
Opportunity to Learn and Student Time on Task
"In the effective school, teachers allocate a significant amount of
classroom time to instruction in the essential skills. For a high
percentage of this time, students are actively engaged in teacher
directed (whole class or smaller group) planned learning activities
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(Lezotte, 1993). Learning goals and objectives are developed and
prioritized according to building and district guidelines, selected and
approved by teachers, sequenced to facilitate student learning and
organized or grouped into lessons. Units will have lesson objectives
which are set in a timeline so the calendar can be used for instructional
planning. Instructional resources and teaching activities are identified,
matched to objectives and student developmental levels, and recorded in
lesson plans. Alternative resources and activities are identified,
especially for priority objectives. Resources and teaching activities are
reviewed for content and appropriateness and are modified according to
experience to increase their effectiveness in helping students learn.
(ESPARS, 1990) The essential learnings in each content area are
identified and the essential skills are taught in blocked time periods
where there are few classroom interuptions (Central Kitsap School
District 2020 Restructuring Plan, 1991).
When introducing new concepts and skills, whole group
instruction actively led by the teacher is preferable. Smaller groups are
formed within the classroom as needed to make sure all students learn
thoroughly. Students may be placed according to individual
achievement levels for short term learning activities. Teachers review
and adjust groups often, moving students when achievement levels
change. Small groups are used for instruction and practice in the use of
higher order thinking skills. In order for a teacher to make efficient use
of classroom learning time, teachers need to allocate time to different
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content areas based on school and district goals. Teachers keep noninstructional time to a minimum by beginning and ending lessons on
time, keeping transition time short, and managing classroom so as to
minimize disruptive behavior. A brisk pace for instruction needs to be
set that remains consistent with thorough learning. An awareness of
the rest of the class is always maintained when working with individual
or small groups and action is taken, when necessary, to keep all
students on task To assure that time is used productively, learning
activities are presented at a level that is neither too easy or.too difficult
for the majority of students, and adaptations are made to meet the
needs of faster or slower learners. Seatwork activities are developed
through careful preparation and active supervision and monitoring of
student progress is always observable. If students do not finish their
lessons during class time, they work on the lessons before or after
school, during lunch, or at other times so they keep up with what is going
in class (ESPARS, 1990).

Frequent Monitoring of Student Progress

In the effective school, student academic progress is measured
frequently through a variety of assessment procedures. The results of
these assessments are used to improve the individual student
performance and also improve the instructional program (Lezotte,
1990). One of the best known studies is that of Ronald Edmonds (1982)
and his colleagues, who defined an effective school as one in which lowerclass students score as high as middle-class students on basic-skills
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tests. Based on analysis of such schools, Edmonds identified an
effective school as one in which .......... there is frequent monitoring of
students' progress. John Anderson (1993), Coordinator for Schools for
the 21st Century in the State of Washington states that in terms of
monitoring student progress we need to go beyond standardized testing
and look at alternate forms of assessment, such as projects, portfolios,
exhibitions, interviews, questionnaires, observations, journals and
content analysis. It will be a combination of assessment tools that will
give us triangulation.
Criteria of effectiveness for schools puts emphasis on student
achievement scores. Continued monitoring can be done in a number of
ways including (1) a comparison of expected levels of student
achievement with current levels of achievement; (2) analysis of levels of
student achievement in a prior grade compared with that in the present
grade; (3) a comparison of achievement scores between similar schools,
sometimes after controlling for family income or social class; (4) a
comparison of subgroups of students by gender, race, and social class;
and (5) an analysis of grading inflation and how it skews achievement
levels (Crandall & Loucks, 1983).
Frequent monitoring of student progress should also occur to help
teachers and schools develop their instructional programs. If, while
monitoring student progress, one finds that the students are not making
the gains that need to be made, alterations in program choices and
content delivery need to be made. Lessons need to be designed to meet a
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child's stage of development. Marilynn Clayton (1989) says what you
teach is a decision that the teacher has to make based on what he/she
knows the children know. She sees everything as a collaboration
between the children and teachers.
The following list from ESPARS (1990) is an accurate account of
how learning progress should be monitored closely by a student's
classroom teacher: (1) teachers regularly monitor student learning,
both formally and informally; (2) teachers focus their monitoring efforts
on early identification and refen-al of young children with learning
difficulties; (3) teachers require that students be accountable for their
academic work; (4) classroom assessment of student performance
match learning objectives; (5) teachers are knowledgeable about test
development techniques and apply these to select and prepare valid,
reliable assessment instruments; (6) routine assessment procedures
are used to check student progress - these include conducting
recitations, circulating and checking student work during seat work
periods, assigning and checking homework, conducting periodic reviews
with students, administering tests and reviewing student performance
data; (7) teachers use assessment results not only to evaluate students,
but also for instructional diagnosis and to find out if teaching methods
are working; (8) grading scales and mastery standards are set high to
promote excellence; (9) teachers encourage parents to keep track of
student progress too.
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Home School Relations
"In the effective school, parents understand and support the
school's basic mission and are given the opportunity to play an
important role in helping the school achieve this mission" (Lezotte,
1993). In order to really increase parent and community involvement,
there must be written policies which legitimize the importance of parent
involvement and administrators must provide ongoing support to parent
involvement efforts. Staff must make certain that parents know their
involvement makes a great deal of difference in their child's/children's
school performance. Parents must be offered various options for their
involvement, such as tutoring children, assisting in classrooms,
participating in parent teacher conferences, etc. A school and its staff
must provide parents with information and techniques for helping
students learn and special efforts should be made to involve the parents
of disadvantaged and racially different students, who are often under
represented among parents involved in the schools. Regular and
frequent home-school communications must be maintained. This
includes providing parents with information about student progress and
calling attention to any areas of difficulty. Administrators and staff
continually need to look for ways to involve parents in decision-making
regarding school governance. Parent and community advisors need to
be able to give input into school improvement efforts. Parent
involvement activities should be monitored and evaluated and staff and
parents need to continually work to keep activities effective.
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Community members are needed to participate in school-wide and
classroom activities, giving presentations, serving as information
resources and serving as the audience for student directed activities
(Central Kitsap 2020 Restructuring Plan, 1991).
According to Anne Mitchell (1989) one quarter of all children live
in poverty. These are children placed at risk by circumstances of their
lives - inadequate housing, poor health care and poor nutrition. Some
children have parents who are too young or too stressed to care well for
them. Parents who are struggling to keep their families together in an
environment of poverty and social decay need not only social and
emotional support, but concrete help. An understanding of these needs
give schools the opportunity to expand concepts of parent participation
and home-school relations. Ann Mitchell lists five distinct components:
fellowship with other parents; opportunities to participate in program
governance; opportunities to participate directly in the education of
one's children; encouragement and support for parents as parents; and
additional support for parents as adults with needs that may be only
indirectly related to parenting, but that are critical to the maintenance
of the family. These concepts go way beyond the traditional roles of our
schools, but go a long way in getting all parents involved in the school
community and also provide help to those parents in need.
While getting all parents involved in their children's education
and the schools is a valuable goal, it may be an unrealistic starting point
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for improving parent involvement, especially among populations at risk.
Results from the Arizona At Risk Pilot Project suggest that the most
effective means to involve parents are ones that "(1) establish a
personal rapport between someone from the school and the parent, and
(2) do not require high levels of commitment or participation. Something
as simple as a friendly conversation with a classroom teacher can go a
long way toward building parent support" (Vandegrift

& Greene, 1992).
Since this project is specific to the Central Kitsap School District,
other alternative sources than research and literature were used as a
part of the process of gathering information to develop our program.
These will be discussed briefly in this chapter. Sergiovanni (1991)
quotes Joan Lipsitz (1984), "By viewing school effectiveness as a undimensional phenomenon, cu1Tent research neglects a number of
interesting and important issues. For example, numerous
constituencies view the purpose of school as broader than simple
academic training. Citizenship training, development of self-esteem,
independence training, and the development of self-discipline exist as
important alternative goals. By focusing exclusively on academic
achievement, much of the literature on school effectiveness has ignored
the relationship between achieving effectiveness in academic outcomes
and achieving effectiveness among these other dimensions. We urge
more attention to the relationship between these various criteria, a
process that would require the develpment of a multi-dimensional view
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of school effectiveness." Therefore, in the development of the process
this author went beyond just reviewing the literature, and included
visitations to other schools, looked at video tapes, set up seminars on
specific programs, and held a personal interview with an effective
schools expert he felt would help achieve the desired goals.
Teams of Emerald Heights staff members were sent to various
schools which had reputations for (1) being effective and (2) having
specific programs which they wanted to see. Listed below is a very
brief review of the findings of each of the eight school visitations:
1. They visited Charles Dickens Elementaiy in Vancouver,

British Columbia where the team wanted to look at blended special
education, multi-age classrooms, flexible teaming practices, and their
unique recess program. They saw a very flexible teaming system where
teachers decided to team depending on the specific needs of the
curriculum. They saw students who were given a large number of
choices, specifically in their recess program, which led to these students
becoming self managers. They saw a tremendous amount of art work
on the walls which gave the school a real "artsy'' feeling and provided a
calming effect, and most importantly, they saw a tremendous respect
between staff, students and other adults present in the building. In the
multi-age situation, there was a very cooperative atmosphere present,
where students worked in a collaborative approach to help each other
learn, facilitated by the teacher.
2. They visited Maplewood Elementary in Edmonds, Washington
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where the team wanted to look at multi-age classrooms. It was very
evident that students were taught at their particular developmental
level. There was absolutely no labeling of students and they seemed
very comfortable in the multi-age setting. There seemed to be a great
deal of CIDTiculum continuity and an integrated approach was used to
make connections from what the students were learning to their real
world situations.
3. They visited Minter Creek Elementary in the Peninsula School
District where the team wanted to look at multi-age classrooms,
cU1Ticulum integration, and blended special education. They saw a
extremely cooperative atmosphere in the multi-age classrooms where
older students were helping younger students learn. This carried over to
recess time where groups of students played on the playground not by
their chronological age, but by interest. Multi-age classrooms had
special education teachers present who offered instruction to students
who needed extra help and monitored their progress very closely. There
was absolutely no "pullout" of students with special needs in this
program.
4. They visited Elk Plains Elementary (School of Choice) in the
Bethel School District where the team wanted to look at multi-age
classrooms and a focus on the arts. The team was extremely impressed
with the parental involvement in the school. Students seemed
extremely happy and there were a number of hands-on experiences in
the school setting. At this school there was flexibility when it
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came to staffing and a large number of resources were used for the
development of their art and science programs.
5. They visited Rock Creek Elementary in the Tahoma School
District where the team wanted to look at multi-age classrooms, focus
on the arts, and curriculum integration. At this school, there was an
impressive display of permanent art work created by the students.
There was a very articulated curriculum structure with well defined
student outcomes. It was very evident what the curriculum was
because it was well displayed in art work throughout the school. A
tremendous amount of time has been spent by the people at Rock
Creek to integrate the curriculum in a fashion that ties social skills into
the study of Social Studies and History.
6. They visited Newport Heights Elementary in Bellevue.
Washington where the team wanted to look at multi-age classrooms,
site based decision making process, and an early release program. This
school was a Schools of the 21st Century winner, which provides staff
with a number of extra planning days. It was evident at this school that
staff was encow·aged to take risks and try new things. They had a
person who was a fine arts specialist who integrated music, P.E. and art
to develop their program. Their site based management team was
facilitated by a parent and was extremely well run and there was an
effective use of portfolio assessment, especially in the multi-age
classrooms.
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7. They visited Phantom Lake Elementary in Bellevue,
Washington where the team wanted to look at multi-age classrooms.
Targeted was the multi-age classrooms, but they came away more
impressed with their integration of technology. Their use of technology
seemed invisible and was fully integrated into the curriculum. Most of
the time was spent viewing a teacher named Chris Held, who is widely
known throughout Washington for his multi-age classroom and his
unique hands-on approach to student learning.
8. They visited Adelaide Elementarv in Federal Way. Washington
where the team wanted to look at portfolio assessment and a focus on
writing. They spent a great deal of time looking at their development of
portfolio assessment and student evaluation. They saw three
classroom teachers present lessons on writing and came away
extremely impressed with the ability of the students at that school to
write. It showed the positive gains that can be made if time and
resources are allocated to a few things.
Naturally, all schools have some components that are not
completely positive. Information was gathered in these areas and is
being kept in mind as staff builds the Emerald Heights program;
however, the author has chosen not to go into those areas in this paper.
As a group, they viewed video tapes from the Foundations Series

by Randy Sprick (1992) on positive discipline and school climate which
helped develop the school's discipline plan and student expectations.
They worked through a process that helped develop a list of expected
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behaviors and ways of treating people in all areas of the building. For
example: in the restrooms, in the hallways, in the lunchroom, on the
playground, etc.
The staff attended a seminar on the specifics of setting up a
multi-age classroom; one on the development of positive discipline; and
one on the integration of the arts into the curriculum. When a group of
people is brought together, with an expert on the subject, it makes it
very possible to focus clearly on the topic and come away with the
ability to build that area effectively. In all three cases stated above, the
seminars were very helpful in the development of the structure which
will be used to develop plans.

Finally, the author interviewed Dr. Eugene Hertzke, who is
widely known around the country as an expert on school reform and
effective school practices. He has been quoted in U.S.A. Today (1989),
New York Times (1990), Electronic Learning (1990), Phi Delta Kappan
(1991), etc. He is currently the Superintendent of the Central Kitsap
School District. The main focus of the interview was to gather
information on how the three new elementary schools in the Central
Kitsap School District, using our effective school's approach, ru·e
progressing. Dr. Hertzke stated that in all three cases, test scores on
standardized tests took a sizeable leap upward the first year the school
was in session, then seemed to drop slightly the second year, and then
made a strong surge upward in the third yeru·. He also stated that in the
research he has done, this seems to be a common trend, and he is
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looking for reasons why this is happening. The Central Kitsap School
District is in the process of developing alternate evaluation sources that
are specific to the unique changes which have been made in the schools
in this district. When this is completed, there will be a multi-dimensional

way to evaluate the effective school practices which have been
instituted.
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(
CHAPTER

3

PROCEDURES USED FOR OBTAINING
INFORMATION FOR THE EMERALD HEIGHTS MODEL

In the Fall of 1992, staff members, who had been selected for
Emerald Heights Elementary School, enrolled in the Central Kitsap
School District 2020 Restructuring Class. This class provided them
with cwTent researcb/information on effective schools and gave them
the guidelines and parameters for the development of programs and
operating principles for Emerald Heights. During this class, as a staff,
the mission statement was developed and the goals/objectives for the
new elementary school were written.
With the help of the experienced District Restructuring Team and
outside presentors, the staff developed the working components of their
new school, within District guidelines and established parameters. Also,
along with this classroom process, the new staff of Emerald Heights
Elementary was given one day per month release time and ten paid
days next swnmer to work, as a group, on the development of new and
innovative programs for the school.

It was at this time, that the author realized, along with the
building principal of Emerald Heights, that it would be an excellent
project to create a handbook outlining the work done in the development
of the new school. The school district was also very pleased with this
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idea because the handbook would be a valuable tool for them in that it
would serve as a reference point for the next staff as another new
elementary school would be developed. It also would be a comprehensive
explanation for parents wanting to know how the process evolved and it
would serve as an information packet for the many visitors who will
come to view the operation of the new school and its innovative
programs.
The procedures used to compile this information were (1) an
ERIC search to find cw-rent information on effective schools and the
components common to these schools which made them effective was
done; (2) after components had been chosen, another ERIC search was
done to find current literature on these components; (3) the staff, visited
eight elementary schools in the Pacific Northwest that were practicing
some of the programs in which they were interested so they might
incorporate these ideas into their new school; (4) numerous guest
presentors from the area, who were experts on various elements of
programs the staff was interested in looking at, were invited to present
information; (5) a number of video tape series which related to key
components of school development were viewed; (6) monthly staff
meetings were held where groups were broken down into teams to
further refine areas they chose to pursue; (7) finally, visitations to
schools in our own district that had been through this same process and
already had in operation some of the programs of interest were made.
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The procedure for putting this project together was to take the
information from ERIC searches, along with the information received
from all the other sources listed above, plus the decisions made by the
planning staff, and compile a narrative report explaining each of the
major components which the staff hoped to incorporate into the new
school program. At this point, the handbook is ready for distribution.
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CHAPTER4

THE EMERALD HEIGHTS MODEL
Structure for Meaningful Change

Through a process called Strategy 2020, staff and community
members of the Central Kitsap School District have been developing a
process for investigating ways to improve the educational system in
the district. The Board of Directors and the Superintendent have made
a commitment to implementing a process which includes the people
closest to the classroom so that change is generated from the bottom
rather than from the top.
Strategy 2020 is broad in scope, but its breadth is crucial to its
success. For change to be long term and effective the whole school
system has to support it. Central Kitsap School District is not looking
for superficial change. The district will capture the "great ideas" and
make them an integral part of the whole. Through restructuring
efforts, "schools within schools" will be looked at, altering the structure
of the school day and year, examining curriculum content and
relationships, utilizing a variety of teaching methods and promoting a
caring and understanding atmosphere in the entire school community.
The school community will incorporate business, multi-cultural groups,
political structures in the community, parents, volunteers, students
and staff.
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One rigid structure should not be replaced with another. A
supportive process where life-long learning and change can occur within
a system of support will be the focus. This calls for change at all levels
and across all programs.
This Strategy 2020 process is a crucial element to the
development and operation of Emerald Heights Elementary School.
Without this strong commitment by the Central Kitsap School District
the organization and planning for this new elementary school would not
have been possible. It hoped that the effort put into this process will
truly change the way students are educated and will create an effective
environment for student learning that is unique to the Kitsap area and
co=unity and, indeed, the entire nation.
Process to Develop Effective School

It is an understood fact that a new elementary school in the
Central Kitsap School District will be different from any other school
you would find anywhere within the existing district. The process
presently being worked on is the creation of the new Emerald Heights
Elementary School. A staff was hired at least a year before this new
elementary school was to open. New staff members knew, coming in,
that they were going to spend that year developing the mission and
goals and objectives of that new elementary school. Most of the staff
members hired for the new school came from existing teachers within
the district. They specifically applied and went through an interview
process to be chosen as a staff member for this new school.
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The year before the school is opening a small group of students
in the attendance area of the new elementary school, along with some
of the staff and a planning principal, occupy a small school at the
district office. This core school starts the process of developing some of
the basic operating components to be used in the new school. At least
once a month and for ten days in the summer the whole staff hired
works together to develop the basic structural plan that will be the
framework for the operating principles of the new school.
All currently hired staff members and any interested parents
take the district-sponsored 2020 Restructuring Class, led by an
experienced district team, that sets the foundation for and develops the
background and current research leading to the development of an
effective elementary school.
On paid work days the building principal plans staff development
opportunities, visitations to other schools that are currently using some
of the educational strategies in which the staff is interested, and some
of the basic things common to all elementary schools, such as selecting
and ordering instructional materials. Also, a focus of this time is spent
in small teams working in one of the four major thematic areas: the
arts, students as self-managers, integration, and the use of technology
in the new school. A majority of time has been, and will be spent, in the
development of these four areas.
Paralleling this process that the staff of Emerald Heights is going
through is a Parent Advisory group, led by the planning principal, that
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essentially works on the same ideas and strategies along with the staff.
These two groups meet separately most of the time, but come together
to integrate ideas and make final directional decisions where needed.

Effective School Correlates
"The following seven characteristics are probably the most
widely accepted con-elates of effective schools," says Lawrence W.
Lezotte, Effective Schools Researcher.
1. Safe and Orderly Environment: In the effective school, there

is an orderly, purposeful, businesslike atmosphere which is free from
the threat of physical harm. The school climate is not oppressive but is
conducive to teaching and learning.
2. Climate of High Expectations for Success: In the effective
school, there is a climate of expectation in which the staff believes and
demonstrates that all students can attain mastery of essential
academic skills. The staff also believes that they have the capability to
help all students achieve that mastery.
3. Instructional Leadership: In the effective school, the principal
acts as an instructional leader and effectively and persistently
communicates the school mission to the staff, parents, and students.
The principal understands and applies the characteristics of
instructional effectiveness in the management of the instructional
program.
4. Clear and Focused Mission: In the effective school, there is a
clearly articulated school mission through which the staff share an
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understanding of and commitment to instructional goals, priorities,
assessment procedures and accountability. Staff accept responsibility
for students' learning of the school's essential curricular goals.
5. Opportunity to Learn and Student Time on Task: In the
effective school, teachers allocate a significant amount of classroom
time to instruction in the essential skills. For a high percentage of this
time students are actively engaged in teacher-directed (whole class or
smaller group), planned learning activities.
6. Frequent Monitoring of Student Progress: In the effective
school, student academic progress is measured frequently through a
variety of assessment procedures. The results of these assessments
are used to improve individual student performance and also to improve
the instructional program.
7. Home-School Relations: In the effective school, parents
understand and support the school's basic mission and are given the
opportunity to play an important role in helping the school to achieve
this mission.
At Emerald Heights Elementary we will use these seven
principles to guide the operation of our building and help us in all
decisions made in our school.
Mission Statement

Emerald Hills staff and parents work together to create life-long
learners by developing an atmosphere where all students are engaged in
appropriately challenging cun-iculum, learn self managing skills, feel
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confident to take risks, give and receive unconditional acceptance, and
have a passion for learning.
Students and How They Learn
Students are capable of being self managers, self evaluators and
life-long learners. All students are valued as important individuals with
unique talents and will contribute to the learning environment. The
opportunity to make choices gives students ownership and makes
learning meaningful. Students learn more and retain longer when they
are actively involved in authentic tasks and connections are made to
the real world. Students benefit from a balance of cooperative learning,
direct instruction and independent learning opportunities. Students
learn in a primary learning style; however, all students benefit from
developing and enhancing other learning strategies. Students are
learners and teachers throughout life. They will learn from other
students, parents, teachers and society. All students can learn when
the environment is secure, positive and appropriately challenging to
promote risk taking. Students rise toward the level of expectation both
socially and academically. Students learn best when a grade is not the
end, but the progress in learning is the goal; and the reward is intrinsic.
Assessment of students should display what they know as well as help
demonstrate growth over time. Assessment should be as authentic as
possible.
Operating Principles
The Emerald Heights staff believes in creating a safe and positive
environment for students where they can prosper and grow. They
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believe that each person needs to be open and honest with one another.
They believe that each person should listen to all opinions and
viewpoints. They believe that there is a need to work together to
complement one another. They believe that all decisions that are made
need to be in the best interest of the students. They believe that
practice in active listening skills is essential. They believe that the first
step in conflict resolution is to go to the source of the conflict. They
believe that each one needs to be willing to compromise and accept
change. They believe that students, parents, and staff need to be
partners in the learning process. They believe that quality decisions
are often made through a shared decision-making process.

Establishing Positive Discipline
The staff of Elementary Heights Elementary School, is
committed to providing students with the behavioral and academic
skills required to reason, communicate, and live with dignity in a literate
society. Staff members seek to provide instruction that allows all
students to reach their fullest potential. They will assist students in
gaining the academic competence and the responsibility required to find
success through their school years and into the world of work.
Guidelines for Success:
All staff and students at Emerald Heights Elementary School
will work together to help everyone reach their fullest potential.
Everyone will be treated with dignity and respect. Any behavior or
action that helps someone grow and mature will be encouraged. Staff
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will keep students focused on the A, B, C's of Emerald Heights:
1. Always try

4. Do your best

2. Be responsible

5. Everyone is treated with

3. Cooperate with others

dignity and respect

Throughout the year emphasis on being responsible and
managing yourself positively in all situations will be stressed. These
efforts will make Emerald Heights a warm and exciting place where
new learning occurs each and every day.
Staff Guidelines for Teaching Student
Responsibility and Discipline
All staff members contribute to Emerald Heights Elementary
School's friendly inviting environment. They set the tone through
actions and attitudes. Their continuous support and encouragement of
students will be demonstrated through four important procedures.
1. They will teach students expectations for responsible

behavior in every school environment by relating student actions to
guidelines for success. They will encourage students to be responsible,
to always try, to do their best, to cooperate with others, and to treat
everyone with dignity and respect.
2. They will provide positive feedback to students when they are
meeting expectations and following the gnidelines for success.
3. When minor misbehavior occurs, staff will view the
misbehavior as a teaching opportunity, responding with calm,
consistent corrections and consequences.
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4. They will work collaboratively to solve problems that are
chronic or severe in nature.
Responsibility and Discipline: An Ongoing Process
Establishing a policy that promotes responsibility and discipline
is an ongoing process, not a one-time effort. The policy statement
above will not ensure school discipline or individual responsibility. It
will, however, facilitate the process. Staff must work continuously to
achieve as much consistency as possible and be prepared to revise and
adapt procedures as needed.

Classroom Options #1 and #2
At Emerald Heights Elementary School each family will have a
choice of two classroom options for each of their children. It is believed
that the two choices listed will provide the best learning environment to
meet each individual student's needs at their developmental stage.
Classroom Option #1:
To stay with a teacher for a two-year period. This classroom
situation begins at a grade level where the student has a particular
teacher for a one year period of time. When the next year arrives this
student follows the same teacher to the next grade level and proceeds
to work through the course of study at that next level.
What are the benefits of following a teacher to the next grade

First, in the Kitsap County community there is a very mobile
population because of the military component. Having the same
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teacher for the second year in a row provides a certain amount of
stability that this mobile population does not have. It also improves
parent, student, teacher communication. It is much easier for these
three groups of people to communicate because they already know
each other and are familiar with each other's style and background.
Second, this type of situation creates more learning time than a
traditional classroom setting. The classroom teacher already knows
where the student is at and does not have to go through the time
consuming testing procedures common to the start of each new year.
In reality, the teacher can start teaching his/her lessons on the first
day of school and does not have to wait until all the students have been
tested and placed in their appropriate learning groups.
Third, the anxiety level of a student following the teacher to the
next grade level is greatly reduced. This student already knows the
teacher's personality, understands the classroom management system,
and is familiar with grading procedures and teacher's expectations.
Also, this student's anxiety is reduced because he/she knows most of
the students who are going to be in the classroom. With the presence of
this lower anxiety level, hopefully, more learning can take place.
Classroom Option #2:
The multi-age classroom spans two or three grade levels and
eliminates artificial grade level distinctions. Children may remain in the
same classroom with the same teacher for two or three years.
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What are the benefits of a multi-age program?
First, it is believed that children develop at different ratescognitively, socially, emotionally, academically, and physically.
Therefore, it is essential to tailor the educational program to better
meet each child's needs at each stage of development. This philosophy
allows for flexible groupings of children with peers who have similar skill
levels, interest, learning styles, and abilities. Consider reading, for
example. Some younger children are very accomplished readers and
can read better than many children at higher grade levels; while some
older children have difficulty with beginning reading skills.
Second, children learn a great deal from each other. Older and
younger children benefit regardless of their ages and abilities. This
philosophy fosters a cooperative rather than a competitive attitude.
Younger children learn by imitating, watching, and hearing older
children. Older children gain a sense of self worth and independence by
modeling leadership skills for the younger children. Clarification and
reinforcement of basic skills occurs when children explain activities,
discoveries, and skills to other children.
Third, multi-age grouping facilitates the continuous progress of
students through basic curriculum. An extended relationship with the
same teacher allows for a better understanding of each child's abilities,
stages of development, and progress. Students will be better able to
work up to their potential. Children will also experience increased
learning time since part of the class will already know the classroom
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management procedures from the previous year.
Site Based Management
Emerald Heights Elementary School will use a shared decisionmaking process where a diverse group of people will meet on a regular
basis to work on important issues related to the goals and the mission
of the school. In the past, decisions and policies were often made by the
central administration and/or principal without input from other
sow·ces. Now a bottom-up approach will be used to make decisions,
where the people closest to the actual situation will be an important
component of the decision-making process.
At Emerald Heights Elementary, a site based decision-making
team will be constructed to tackle the tough educational issues faced in
our building. The focus of this team will be on student learning and
evaluation of the programs implemented by this team. Building
resow·ces will be allocated in a way as to match the goals and
objectives of the site based decision-making team.
This team will consist of approximately 16 members, such as a
facilitator, the principal, one staff from each pod, two classified staff,
fow· parents, one community volunteer, one specialist, and two
students, one possibly being the A.S.B. President This team will not be
involved in issues not relating to the goals and objectives of the school.
Administrative and other matters will still be handled by the front
office, but this group is formed to develop educational direction for the
building and promote student learning and success.

(
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Parent Involvement

Parents are the first teachers of their children. The public school
system extends a cooperative and educationally professional
environment to continue towards life-long learning skills and interests.
Parent involvement will be welcomed at school and also their attention
to the program at home. They will be encourage to participate in as
many ways as possible in the education of their child/children. The
effort and concern about education from parents will be reflected in the
effort and concern towards education by children.
There are many ways their participation is invited. One way is
to participate in P.T.A The Parent/ Teacher Association will be a vital
part of the Emerald Heights team. Membership dues support the
school program and active involvement keeps parents more informed,
as well as offering more to the students. Many one time and ongoing
activities need help; parents will be asked for this help
Classroom and general school volunteers are needed to assist
with ongoing school programs. Training will be offered for classroom
instructional assistants and for some office tasks (running equipment,
etc.), and there are needs for clerical tasks for teachers. In the office
and for other events/activities (newsletters, health screening, library
work, field trips, etc.) volunteers are essential.
There will be a site based decision-making team at Emerald
Heights Elementary. This team will include the building principal,
representatives from different teaching groups, parent representatives
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and possibly the school's A.S.B. president.
As Emerald Heights develops its Strategy 2020 Plan, parents

need to be involved in the planning and implementation phases. The
district will keep the parents informed of the changes occun-ing and
request involvement in recommendations from them.
It is everyone's responsibility to work towards quality education
for each child. The district has hired educators specializing in parent
education who are available to offer in-service for K-12 parents and
community members and also increase activities and communication
between classroom teachers and the parents they serve. This program
should increase parent understanding of the strategies and concepts
which are being used to teach our children and the parents will become
much more capable of complimenting the school's work at home.

Basic Skills and Essential Learnings
With all the emphasis on new and innovative programs at
Emerald Heights Elementary School, one might think that there will be
less attention paid to the basic skills. This will definitely not be the
case, and a very strong and clearly defined system will be used to make
sure that all students receive the instruction they need in the basic
skills.
The Central Kitsap School district is in the process of clearly
defining the "essential learnings" for each curricular area taught to the
students. These "essential learnings" are important outcomes that
each student should have mastered at each grade level or
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developmental stage.
Teachers will use these "essential learnings" to design their
lessons so that they will make sure they have not missed any
important learnings the students need to have. Teachers will also use
these "essential learnings" as one of the many evaluation tools used to
check student progress.
Some examples of" essential learnings" would be use of phonics
and comprehension skills in reading, multiplication skills and problem
solving in mathematics, and skipping and cooperation in team play in
physical education. These skills will not necessarily be mastered at a
certain grade level, but will be introduced by the instructors at an
individually appropriate time and taught throughout the whole
curriculum whenever and wherever possible. Naturally, all students
won't master these "essential learnings" at the same time so the
students' teachers will monitor mastery of these basic areas and will

try different strategies to help students having difficulty find ways to
master these skills at a level of their own competency.
Each classroom teacher will have a large block of time during
each day that will be uninterrupted by outside activities where they can
focus on these "essential learnings" and plan ways to teach the
students the basic skills they need to be functioning citizens of our
community. A feature of these "essential learnings" is that they
articulate the curriculum from Kindergarten to 12th Grade. Therefore,
a junior high teacher should know exactly what essential things have
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been taught in each area of the cWTiculum at the elementary school
level. The junior high school teacher should also be able to pick up the
student where they "are at" by information on a non-traditional report
card that relates directly to the "essential learnings" in each area.
Thus, teachers at all grade levels will know what is being taught
at the other grade levels and can plan their lessons for review and also
set up new learning situations appropriate to individual student needs.

Focus on the Arts
Emerald Heights will provide experiences that will enable
students to gain appreciation, knowledge and skills in the arts while
enhancing academic areas.
Vlhat are the arts?

We have defined them as :

1. Visual Arts:

painting, drawing, sculpting, technical
graphics, design, architecture ...

2. Performing Arts:

storytelling, plays, mime, poetry,
skits, improvisation, radio and t.v.
productions, opera...

3. Musical Arts:

singing, performing, bad, strings, multi
cultural music, opera...

4. Movement:

dance, creative dance, aerobics,
jump rope, clubs, teams
gymnastics ....
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Why the Arts?
Young children are naturally creative in many ways. Their makebelieve games are a form of communication and role playing. They
dance openly and freely to music and create their own songs. They
continually create free form drawings and/or paintings. These examples
show that creativity is a natural progression of learning. This needs to
be continued to foster these natural artistic abilities throughout a

child's education. AB parents and educators, willingness to give children
an arts based curriculum will provide the child with a well balanced
education. The arts, combined with Central Kitsap's 2020 goals, will
provide children with critical thinking skills necessary for making
intelligent choices for life-long learning.
It is believed a balanced arts program at Emerald Heights will:
(a) provide a natural way to challenge students to use higher order
thinking skills, (b) help children develop their thinking skills in all areas
of the curriculum, (c) provide exposure to all aspects/elements of the

arts: creative, historical, aesthetic, (d) bring appreciation of
performance, participation, production, etc., (e) build self- esteem,
(f) provide a joy and feeling of success for all students.

At Emerald Heights there will have a half-time arts consultant,
and full-time music and physical education specialists who will work
together as a team to integrate the concept of the arts throughout the
curriculum to make meaning and connection for students.
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Integration

Integration at Emerald Heights will be the process of weaving
into the curriculum Ckography, Economics, Sociology, History,
Literature, Art, and Science into a 3-year framework that has been
developed in reference to topics that relate to the students' personal
lives. These themes include the local Community, United States, the
World, the Earth and the Universe.
On a quarterly basis, depending upon their grade
level/developmental level, students will be involved in
activities/learnings that focus on a particular part of their own real
world. An example might be, a 3rd grade student in the first quarter of
the year would be studying the community of Silverdale, looking at it
from an historical standpoint, an economic standpoint, a geographical
standpoint, etc. Teachers planning these learnings will be able to work
together in teams to put together lessons and units that integrate
many of the components listed above so that students will look at their
local community from a variety of directions. In the second quarter,
that same 3rd grade student might be studying about government,
under the same framework.
A three-year plan has been developed to offer students a well
rounded set of learnings related to community, to change, and to power
and shows each student what their roles are and how they, individually,
fit into the larger scheme of things (Community, United States, World,
Earth, and Universe).
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The instruction offered in this integrated format will be extremely
active and emphasize hands- on learning experiences where strong
connections are made from the student to their own world.
Goals of Integration:
1. The goal of the curriculum framework is to give children a

sense of who they are and where they are in relation to their local,
national and global co=unities.
2. The goal of the curriculum framework is to give children
content in a form and structure that promotes long term retention and
increased opportunities for authentic learning experiences.
3. The goal of the curriculum framework is to give teachers a
form and structure that promotes authentic learning, team teaching,
efficient use of resources, and helps organize essential learnings.

Use of Technology
Use of technology will be an integral part of student learning at
Emerald Heights Elementary School. The primary focus of technology
is to meet the educational needs of the individual. Technology,
therefore, will not be synonymous with just computers, but will
emphasize the ability to access other technologies, such as laser disc
players, C.D.s, VCRs, camcorders, etc. that will be available for
students and teachers for presentation and production purposes.
Students in the classroom will be using the computers for a
variety of individual reasons and skill levels. Therefore, the ability of
the system to access information specific to the individual's needs is
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important. On-line and other data bases will be used as tools to
integrate and sort information in a variety of subject areas allowing
students to be problem solvers, not just fact gatherers.
Specifically speaking, each of the four pods in the building will
have a shared technology area consisting of approximately 30
computers. Those computers will always be available for use to help
each student with their individual needs, whether that be drill and
practice for a student who needs that or enrichment activities for a
student who has mastered ba8ic skill levels. These shared technology
areas can also be used by a whole classroom or group work depending
on the specific learning and the teacher's needs.
The school will also have a Dynacom System that will allow
teachers to access information from the library on a scheduled basis at
a specific time of the day. This means that two teachers who are
teaching a particular content area at the same time could have a
lesson beamed into their classrooms at the same time and their
students would be receiving the same instruction. This also means that
morning announcements or a bi-weekly school news program could be
shown to the whole school at any particular time during the week. This
system makes the need for video tape players in each classroom
virtually non-existent. As you can see, technology at Emerald Heights
will be a tool that will enhance student learning. It will not replace

traditional classroom instruction, as it is known today, but will be there
as a tool to provide options for students when traditional instruction
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does not meet there specific needs.
Students as Self-Managers/Comnnmity Citizens

At Emerald Heights Elementary School the staff wants to
promote the idea that students can manage themselves in all school
based situations and can make positive choices concerning the actions
they take. These three programs, listed below, are examples of projects
that will help students learn how to make positive choices and will
provide a framework for feeling pride and commitment to their school
community:
Job Corp:
Emerald Heights Elementary School will have a wide variety of
jobs available for students to do for a variety of reasons. Some of the
jobs will be used for students having problems who need to have a
positive focus in the school environment. Ajob would be found for that
student that is something they like to do. If the student is making
positive decisions on a particular day, that student would be able to
leave class to do their job. If the student was having problems, then on
that day they would not be allowed to leave class to do their job. Other
jobs will be available for students who have a particular interest and
would like some enrichment in that area. An example of this would be a
student who loves to work with computers might help the office
manager enter the daily attendance onto the Columbia System.
Thirdly, there will be jobs just for students who want to volunteer their
time to make the school environment a better place. An example of
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volunteerism might be a student serving as a guide to help direct
parents to their classrooms on Open House evenings.
Lunch/Recess Choice Time:
Not all students like to go out to recess. During lunchtime at
Emerald Heights Elementary School, after students have finished
eating their lunch, they will have a choice of where they want to spend
their remaining lunch/recess time. Choices will include, but will not be
limited to, regular recess activity, working at a computer lab, reading in
the library, classroom games in one of the classrooms, structured team
activities in the gymnasium and work on some form of the arts
program previously mentioned in this booklet. All activities will be
supervised by adults, and students will be able to choose activities on a
daily basis provided they can manage themselves positively at those
various activity stations. A student who cannot manage
himselfi'herself correctly will lose the opportunity to choose activity
situations and will be sent to a location for a period of time. The focus of
this program will be on positive reinforcement. Counseling will be
provided for the students having difficulties to reinstate them back into
the choice program.
Bi-weeklv News Program:
On a weekly basis, selected Emerald Heights students, with the
aid of an adult program director, will develop a news broadcast that will
be aired in all classrooms at a regularly scheduled time. Students will
be responsible for the development of the program and will work with
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staff and parents to provide an educationally sound format. Parents
will be invited to participate in the development of this program and
"guest stars" will be invited from the community to present items of
interest to the school community.
Then and Now
In the "then" time teachers dominated/directed and were

authoritarian. In the proposed "now" situation, students will
participate in establishing directions. Learning was in the past a
passive activity; it will now become an active process group. Formerly
individuals were in a static environment; now it is hoped that the
environment will be dynamic. Content oriented learning included
lectures and quiet. Now the process will involve the whole child and
activities could be constructively noisy. Competition will be replaced by
cooperation. Where there once was a lack of flexibility, now flexibility
will be encouraged. Formerly education was fact oriented; now we will

encourage higher level thinking skills and problem solving. At one time
organization and grade levels were based on subjects; now integration
will include interdiciplinary teams and multi-age divisions. Theory

behind ideas was once the norm; now practical application of ideas will
be stressed. Periods, days, and school year were always the same; now
flexible schedules will be used when effective. Parents were not involved
much in schools; now their participation will be encouraged. Classrooms
were once equated to four walls; now the classroom will encompass
access to the community and via technology, the world.
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Commitment to Our Plan
The Central Kitsap School District, the Emerald Heights Staff
and the Emerald Heights Parent Advisory Board are committed to the
plan. A great deal of hard work and excitement has been generated
through the process of developing our new school. It is realized, though,
that this plan is not going to happen overnight. A realistic goal is the
gradual implementation of the components of this plan over a three to
five year period.
Taking into account that staff members are at different levels
on each of these components of our plan emphasizes the need fur staff
development and a structured training program. Items such as
portfolio assessment, Gardner's Theory of Multiple Intelligence, and the
inclusion of higher level thinking skills need to be researched and
become a part of our plan. Continued commitment from our school
district should provide us with the opportunity to receive the training
needed.

Hopefully, the hard work and commitment to students will allow
the staff to create a school climate and structure that truly enhances
student learning.
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Through a process called Strategy 2020, staff and community members of the Central Kitsap
School District have been developing a process for investigating ways to improve the educational system in the district. The Board of Directors and the Superintendent have made a
commitment to implementing a process which includes the people closest to the classroom so
that change is generated from the bottom rather than from the top.
Strategy 2020 is broad in scope, but its breadth is crucial to its success. For change to be
long term and effective the whole school system has to support it. Central Kitsap School
District is not looking for superficial change. The district will capture the "great ideas" and
make them an integral part of the whole. Through restructuring efforts, we will be looking
at "schools within schools," altering the structure of the school day and year, examining curriculum content and relationships, utilizing a
variety of teaching methods and promoting a
caring and understanding atmosphere in the
entire school community. The district community will incorporate business, multi-cultural
groups, political structures, parents, volunteers,
Teacher/Support Staff/
students and
Administration
staff.
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Students

Parent/community

We do not want
to replace one
rigid structure
with another.
We are looking
at developing a
supportive
process where
life-long learning
and change can
occur within a
system of sup-
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port. This calls for change at all levels and across all programs.
This Strategy 2020 process is a crucial element to the development and operation of Emerald
Heights Elementary School. Without this strong commitment by the Central Kitsap School
District the organization and planning for this new elementary school would not have been
possible. It is our hope that the effort put into this process will truly change the way we
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educate our students and will create an effective environment for student learning that is
unique to our area and community and, indeed, the entire nation.
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It is an understood fact that a new elementary school in the Central Kitsap School
District will be different than any other school you would find anywhere within the
existing district. The process we are presently involved in is the creation of the new
Emerald Heights Elementary School. A staff was
hired at least a year before this new elementary
school is to open. These new staff members knew,
coming in, that they were going to spend that year
developing the mission and goals and objectives of
that new elementary school. Most of the staff
members hired for our new school came from existing teachers within the district. They specifically
applied and went through an interview process to be
chosen as a staff member for this new school.
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This year, before the school is opening, a small group of students in the attendance area
of the new elementary school, along with some of the staff and a planning principal,
occupy a small school at the district office. This core school starts the process of developing some of the basic operating components to be used in the new school. At least once a
month and for ten days in the summer the whole staff hired will work together to develop the basic structural plan that will be the framework for the operating principles of
the new school.
All currently hired staff members and any interested parents will take the district-sponsored 2020 Restructuring class, led by an experienced district team, that sets the foundation for and develops the background and current research leading to the development
of an effective elementary school.
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On paid work days the building principal plans staff development opportunities,
visitations to other schools that are currently using some of the prospective educational
strategies, and the staff will do some of the basic things that are done at all elementary
schools, such as selecting and ordering instructional materials. Also, a focus of this
time is spent in small teams working in one of the four major thematic areas: the arts,
students as self-managers, integration, and the use of technology in our school. A
majority of time has been, and will be spent, in the development of these four areas.
Specific days have been set aside to go through all curricular areas, ie. math, reading,
etc. to look at the essential things we want students to know in each academic area and
define the materials and instructional practices to get where we want to go.
Paralleling this process that the staff of Emerald Heights is going through is a Parent
Advisory group, led by the planning principal, that essentially works on the same ideas
and strategies along with the staff. These two groups meet separately most of the time,
but come together to integrate ideas and make final directional decisions where needed.
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'The following seven characteristics are
probably the most widely accepted correlates of effective schools," says Lawrence W. Lezotte,
Effective Schools Researcher.
1.
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Safe and Orderly Environment; In the effective school, there is an orderly,

purposeful, businesslike atmosphere which is free from the threat of physical harm. The
school climate is not oppressive but is conducive to teaching and learning.
2. Climate of High Expectations for Success: In the effective school, there is
a climate of expectation in which the staff believes and demonstrates that all students
can attain mastery of essential academic skills. The staff also believes that they have
the capability to help all students achieve that mastery.
3. Instructional Leadership: In the effective school, the principal acts as an
instructional leader and effectively and persistently communicates the school mission to
the staff, parents, and students. The principal understands and applies the characteris-
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tics of instructional effectiveness in the management of the instructional program.
4. Clear and Focused Mission: In the effective school, there is a clearly articulated school mission through which the staff share an understanding of and commit-
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ment to instructional goals, priorities, assessment procedures and accountability. Staff
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accept responsibility for students' learning of the school's essential curricular goals.
5. Opportunity to Learn and Student Time on Task: In the effective school,
teachers allocate a significant amount of classroom time to instruction in the essential
skills. For a high percentage of this time students are actively engaged in teacherdirected (whole class or smaller group), planned learning activities.
6. Frequent Monitoring of Student Progress: In the effective school, student
academic progress is measured frequently through a variety of assessment procedures.
The results of these assessments are used to improve individual student performance
and also to improve the instructional program.
7. Home-School Relations: In the effective school, parents understand and
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support the school's basic mission and are given the opportunity to play an important
role in helping the school to achieve this mission.
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At Emerald Heights Elementary we will
use these seven principles to guide the operation of our building and help us in all
decisions made in our school.
3
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PARENTS WORK TOGETHER TO
CREATE LIFE-LONG LEARNERS BY
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DEVELOPING AN ATMOSPHERE

M
E
N
T

WHEREALLSTUDENTSARE
ENGAGED IN AN APPROPRIATELY
CHALLENGING CURRICULUM, LEARN
SELF MANAGING SKILLS,
FEEL CONFIDENT TO TAKE RISKS,
GIVE AND RECEIVE UNCONDITIONAL
ACCEPTANCE, AND HAVE A PASSION
FOR LEARNING.
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Students are capable of being self managers, self evaluators and life-long
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learners.
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All students are valued as important individuals with unique talents and
will make contributions to the learning environment.
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The opportunity to make choices gives students ownership and makes
learning meaningful.
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Students learn more and retain longer when they are actively involved in
authentic tasks and connections are made to the real world.
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Students benefit from a balance of cooperative learning, direct instruction
and independent learning opportunities.

H
000

000

0

Students learn in a primary learning style; however, all students benefit
from developing and enhancing other learning strategies.
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Students are learners and teachers throughout life. They will learn from
other students, parents, teachers and society.
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All students can learn when the environment is secure, positive and appropriately challenging to promote risk taking.
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Students rise toward the level of expectation both socially and academically.
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Students learn best when a grade is not the end, but the progress in learning
is the goal; and the reward is intrinsic.
.
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Assessment of students should display what they know as well as help
demonstrate growth over time. Assessment should be as authentic as
possible.
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We believe in creating a safe and positive environment for students where
they can prosper and grow.
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We believe that we need to be open and honest with one another.
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We believe that we need to be open and listen to all opinions and view
points.
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We believe that we need to work together to complement one another.

We believe that all decisions that are made need to be in the best interest
of the students.

p
'

R
I
We believe that we need to practice active listening skills.
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We believe that the first step in conflict resolution is to go to the source of
the conflict.
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We believe that we need to be willing to compromise and accept change.

s
We believe that students, parents, and staff need to be partners in the
learning process .
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We believe that quality decisions are often made through a shared decisionmaking process.
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We, the staff of Elementary Heights Elementary School, are committed to providing
students with the academic and social skills required to reason, communicate, and live
with dignity in a literate society. Our staff members seek to provide instruction that
allows all students to reach their fullest potential. We will assist students in gaining the
academic competence and the responsibility required to find success through their school

E

years and into the world of work.

L
I

Guidelines for Success;
All staff and students at Emerald Heights Elementary School will work together to help
everyone reach their fullest potential. Everyone will be treated with dignity and respect.
Any behavior or action that helps someone grow and mature will be encouraged. Staff
will keep students focused on our school guidelines - the A, B, C's of
Emerald Heights:
A ......... .Always try
B. ......... Be responsible
C.......... Cooperate with others
D .......... Do your best
E ..........Everyone is treated with dignity and respect
Throughout the year we will emphasize being responsible and managing yourself positively in all situations. These efforts will make Emerald Heights a warm and exciting
place where new learning occurs each and every day.
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Staff Gujde)jnes for Teaching Student Responsjbjjjty and Piscjp)jne
All staff members contribute to Emerald Heights Elementary School's friendly, inviting
environment. We set the tone through our actions and attitudes. Our continuous support
and encouragement of students will be demonstrated through four important procedures.
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1. We will teach students expectations for responsible behavior in every school
environment by relating student actions to our guidelines for success. We will encourage
students to be responsible, always try, do their best, cooperate with others, and treat
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everyone with dignity and respect.
2. We will provide positive feedback to students when they are meeting expectations and following the guidelines for success.
3. When minor misbehavior occurs, staff will view the misbehavior as a teaching
opportunity, responding with calm, consistent corrections and consequences.
4. We will work collaboratively to solve problems that are chronic or severe in
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Responsjbj)jtv and PiscipHne; An Ongojng Process
Establishing a policy that promotes responsibility and discipline is an ongoing process,
not a one-time effort. The policy stated above will not ensure school discipline or individual responsibility. It will however facilitate the process. Staff must work continuously to
achieve as much consistency as possible and be prepared to revise and adapt procedures
as needed.
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At Emerald Heights Elementary School each family will have a choice of two classroom
options for each child. We believe that the two choices listed herein will proyjde the best
learning enyjronment to meet each indiyjdual student's needs at their developmental
stage.

R
0
0

Classroom Option #1:

To stay with a teacher for a two-year

period.

M

This classroom situation begins at a grade level where the student has a
particular teacher for a one year period of time. When the next year arrives this student
follows the same teacher to the next grade level and proceeds to work through the course
of study at that next level.
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What are the benefits offollowine: a teacher to the next e:rade level?
First, in our community we have a very mobile population because of the military
component. Hayjng the same teacher for the second year in a row proyjdes a certain
amount of stability that this mobile population does not have. It also improves parent,
student, teacher communication. It is much easier for these three groups of people to
communicate because they already know each other and are familiar with each other's
style and background.
Second, this type of situation creates more learning time than a traditional
classroom setting. The classroom teacher already knows where the student is achieyjng
and does not have to go through the time consuming testing procedures common to the
start of each new year. In reality, the teacher can start teaching lessons on the first day
of school and does not have to wait until all the students have been tested and placed in
their appropriate learning groups.
Third, the anxiety level of a student following the teacher to the next grade level
is greatly reduced. This student already knows the teacher's personality, understands
the classroom management system, is familiar with grading procedures and teacher's expectations. Also, the student's anxiety is reduced because he/she knows most of the students who are going to be in the classroom. With the presence of this lower anxiety level
more learning can take place.

Other options are always available for the student,
whose needs are not being met by the structure stated above.
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Classroom Option #2:

Multi-age setting.
The multi-age classroom spans two or three grade levels and eliminates artificial grade level distinctions. Children may remain in the same classroom with the
same teacher for two or three years.
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What are the benefits of a mu1ti-aiw nroeram?
First, we believe children develop at different rates--cognitively, socially, emotionally, academically, and physically. Therefore, we believe in tailoring our educational program to better meet each child's needs at each stage of development. This
philosophy allows for flexible groupings of children with peers who have similar skill
levels, interest, learning styles, and abilities. Consider reading, for example. Some
younger children are very accomplished readers and can read better than many
children at higher grade levels; while some older children have difficulty with beginning reading skills.
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Second, children learn a great deal from each other. Older and younger
children benefit regardless of their ages and abilities. This philosophy fosters a
cooperative rather than a competitive attitude. Younger children learn by imitating,
watching, and hearing older children. Older children gain a sense of self worth and
independence by modeling leadership skills for the younger children. Clarification
and reinforcement of basic skills occurs when children explain activities, discoveries,
and skills to other children.
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Third, multi-age grouping facilitates the continuous progress of students
through basic curriculum. An extended relationship with the same teacher allows for
a better understanding of each child's abilities, stages of development, and progress.
Students will be better able to work up to their potential. Children will also experience increased learning time since part of the class will already know the classroom
management procedures from the previous year.
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Other options are always available for the student,
whose needs are not being met by the structure stated above.
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Emerald Heights Elementary School will use a shared decision-making process where a
diverse group of people will meet on a regular basis to work on important issues related
to the goals and the mission of the school. In the past, decisions and policies were often
made by the central administration and/or principal without input from other sources.
Now a bottom-up approach will be used to make decisions, where the people closest to
the actual situation will be an important component of the decision-making process.
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At Emerald Heights Elementary, a site based decision-making team will be constructed
to tackle the tough educational issues faced in our building. The focus of this team will
be on student learning and evaluation of the programs implemented by this team.
Building resources will be allocated in a way as to match the goals and objectives of the
site based decision-making team.
This team will consist of approximately 16 members such as shown below:
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PRINCIPAL
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CLASSIFIEU STAFF (2)

FACILITATOR

T
PARENTS(4)
COMMUNITYVOLUNTEER (1)
STUDENTS (2)
TEACHER REPRESENTATIVE
FROM EACH POD
SPECIALIST (1)

This team will only be involved in issues relating to the goals and objectives of the
school. Administrative and other matters will still be handled by the front office, but
this group is formed to develop educational direction for the building and promote
student learning and success.
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Parents are the first teachers of their children.

The
public school system extends a cooperative and educationally professional environment to continue towards life-long
learning skills and interests. We welcome parent involvement at school and their attention to the program at home.
We will ask them to participate in as many ways as
possible in the education of their child/children. The effort
and concern about education from parents will be reflected
in the effort and concern towards education by children.

There are many ways we invite them to participate. One way is to participate in
P.T.A The Parenti Teacher Association will be a vital part of the Emerald Heights
team. Membership dues support the school program and active involvement keeps
them more informed, as well as offering more to the students. Many one time and
ongoing activities need help; if parents can offer this help, they will be encouraged to
do so.
Classroom and general school volunteers are needed to assist with ongoing school programs. Training will be offered for classroom instructional assistants and for some
office tasks (running equipment), and there are needs for help with clerical tasks for
teachers. In the office and for other events/activities (newsletters, health screening,
library work, field trips, etc.) volunteers are essential.
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There will be a site based decision-making team at Emerald Heights Elementary.
This team will include the building principal, representatives from different teaching
groups, parent representatives and possibly the school's A.S.B. president.
As Emerald Heights develops its Strategey 2020 Plan, parents need to be involved in
the planning and implementation phases. The district will keep the parents informed
of the changes occurring and request involvement in recommendations from them.

It is all of our responsibility to work towards quality education for each child. The
district has hired educators specializing in parent education who are available to offer
in-service for K-12 parents and community members and also increase activities and
communication between classroom teachers and the parents they serve. This program
should increase parent understanding of the strategies and concepts which are being
used to teach our children and the parents will become more capable of complementing the school's work at home. Emerald Heights will be forming a leadership team
that will help access materials and service from the Parent Education Department of
our school district. Parent involvement on this leadership team will be crucial in the
acquisition of resources from our school district.
11
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With all the emphasis on new and innovative programs at Emerald Heights Elementary
School, one might think that there will be less attention paid to the basic skills. This will
definitely not be the case, and a very strong and clearly defined system will be used to
make sure that all students receive the instruction they need in the basic skills.
Our school district is in the process of defining the "essential learnings" for each curricular
area taught to the students. These "essential learnings" are important outcomes that each
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student should master at each grade level or developmental stage.
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Teachers will use these "essential learnings" to design their lessons so that they will make
sure they have not missed any important learnings the students need to have. Teachers
will also use these "essential learnings" as one of the many evaluation tools used to check
student progress.
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Some examples of "essential learnings" would be use of phonics and comprehension skills
in reading, multiplication skills and problem solving in mathematics, and skipping and cooperation in team play in physical
education. These skills will not necessarily be mastered at a
certain grade level/developmental stage, but will be introduced
by the instructors at an individually appropriate time and
taught throughout the whole curriculum whenever and wherever possible. Naturally, all students won't master these "essential learnings" at the same time so teachers will monitor
mastery of these basic areas and will try different strategies to
help students having difficulty find ways to learn these skills at
a level of their own competency.
Each classroom teacher will have a large block of time during each day that will be uninterrupted by outside activities where they can focus on these "essential learnings" and
plan ways to teach the students the basic skills they need to be functioning citizens of our
community. A feature of these "essential learnings" is that they articulate the curriculum
from Kindergarten to 12th Grade. Therefore, a junior high teacher should know exactly
what essential things have been taught in each area of the curriculum at the elementary
school level. The junior high school teacher should also be able to pick up the student
where they "are at" by information on a non-traditional report card which relates directly
to the "essential learnings" in each area.

Thus, teachers at all grade levels/developmental stages will know what is being taught at
the other grade levels/developmental stages and can plan their lessons for review and also
set up new learning situations appropriate to individual student needs.
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Emerald Heights will provide experiences that will enable students to gain appreciation,
knowledge and skills in the arts while enhancing academic areas.

What are the arts?
1. Visual Arts:

2. Performing Arts:

3. Musical Arts:
4. Movement:

We have defined them as:
painting, drawing, sculpting, technical
graphics, design, architecture ...
storytelling, plays, mime, poetry, skits,
improvisation, multimedia radio and t.v.
productions, opera ...
singing, performing, band, strings, multi-cultural music, opera ...
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dance, creative dance, aerobics, jump rope,

clubs, teams, gymnastics ....

Why the Arts?
Young children are naturally creative in many ways. Their make-believe games are a
form of communication and role playing. They dance openly and freely to music and
create their own songs. They continually create free form drawings and/or paintings.
These examples show us that creativity is a natural progression of learning. We need to
continue to foster these natural artistic abilities throughout our children's education.
As parents and educators, our willingness to give children an arts based curriculum will
provide the child with a well balanced education. The arts, combined with Central
Kitsap's 2020 goals, will provide children with critical thinking skills necessary for
making intelligent choices for life long learning.
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We believe a balanced arts program at Emerald Heights will:
• provide a natural way to challenge students to use higher order
thinking skills
• help children develop their thinking skills in all areas of the
curriculum
• provide exposure to all aspects/elements of the arts: creative,
historical, aesthetic, appreciation, performance, participation,
production, etc.
• build self- esteem
• provide a joy and feeling of success for all students.
At Emerald Heights we will have a part-time arts consultant, full-time music specialist
and physical education specialist who will work together as a team to integrate the
concept of the arts throughout the curriculum to make meaning and connection for students.
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Integration at Emerald Heights will be the process of weaving into the curriculum Geography, Economics, Sociology, History, Literature, Art, and Science into a 3-year framework that has been developed in reference to topics that relate to the students' personal
lives. These themes include the local Community, United States, the World, the Earth
and the Universe.
On a quarterly basis, depending upon their grade level/developmental level, students
will be involved in activities/learnings that focus on a particular part of their own real
world. An example might be, a 3rd grade student in the first quarter of the year would
be studying the community of Silverdale, looking at it from an historical standpoint, an
economic standpoint, a geographical standpoint, etc. Teachers planning these learnings
will be able to work together in teams to put together lessons and units that integrate
many of the components listed above so that students will look at their local community
from a variety of directions. In the second quarter, that same 3rd erade student mieht
be studying about government, under the same framework.
A three-year plan has been developed to offer students a well
rounded set oflearnings related to community, to
change, and to power and shows each student what
their roles are and how they, individually, fit into the
larger scheme of things (Community, United States,
World, Earth, and Universe).
The fostruction offered in this integrated format will be extremely active and emphasize
hands-on learning experiences where strong connections are made from the student to
their own world. The goals of our integrated program are listed below:

Goa)s oflntegrntion:
1. The goal of the curriculum framework is to give children a sense of who they

are and where they are in relation to their local, national and global communities.
2. The goal of the curriculum framework is to give children content in a form
and structure that promotes long term retention and increased opportunities
for authentic learning experiences.
3. The goal of the curriculum framework is to give teachers a form and structure
that promotes authentic learning, team teaching, efficient use of resources,
and helps organize essential learnings.
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Use of technology will be an integral part of student learning at Emerald Heights Elementary School. The primary focus of technology is to meet the education needs of the
individual. Technology, therefore, will not be synonymous with just computers, but will
emphasize the ability to access other technologies, such as laser disc players, C.D.s,
VCRs, camcorders, etc. which will be available for students and teachers for presentation and production purposes.
Students in the classroom will be using the computers for a variety of individual reasons and skill levels. Therefore, the ability of the system to access information specific
to the individual's needs is important. On-line and other data bases will be tools to integrate and sort information in a variety of subject areas allowing students to be
problem solvers, not just fact gatherers.

Specifically speaking, each of the four pods in the building will have a shared technology area consisting of approximately 30 computers. These computers will always be
available for use to help each student with their individual needs, whether that be drill
and practice for a student who needs that or enrichment activities for a student who
has mastered basic skill levels. These shared technology areas can also be used by a
whole classroom or group work depending on the specific learning and the teacher's
needs.
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The school will also have a Dynacom System that will allow teachers to access information from the library on a scheduled basis at a specific time of the day. This means that
two teachers who are teaching a particular content area at the same time could have a
lesson beamed into their classrooms at the same time and their students would be receiving the same instruction. This also means that morning announcements or a
weekly school news program could be shown to the whole school at any particular time
during the week. This system makes the need for video tape players in each classroom
virtually non-existent. As you can see, the
technology at Emerald Heights will be a tool
that will enhance student learning. It will not
replace traditional classroom instruction, as
we know it today, but will be there as a tool to
..,_,,---~ provide options for students when traditional
instruction does not meet their specific needs.
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At Emerald Heights Elementary School we want to promote the idea that students can
manage themselves in all school based situations and can make positive choices concerning the actions they take. Listed below are three examples of programs which will help
students learn how to make positive choices and will provide a framework for pride and
commitment in their school community:

Job Corn:
Emerald Heights Elementary School will have a wide variety of jobs available for students to do for a number of reasons. Some of the jobs will be used for students having
problems who need to have a positive focus in
the school environment. A job would be found for that student
that is something
they like to do. If the student was making
positive decisions
on a particular day, that student would be able
to leave class to do
their job. If the student was having problems,
then on that day
thP.y would not bP. allowP.<l to lP-avP. class to <lo
their job. Other
jobs will be available for students who have a
particular interest
and would like some enrichment in that area.
An example of this
would be a student who loves to work with computers might help
the office manager enter the daily attendance
onto the Columbia
System. There will be jobs just for students who want to volunteer their time to make
the school environment a better place. An example ofvolunteerism might be a student
serving as a guide to help direct parents to their classrooms on Open House evenings.

Lunch/Recess Chojce Time;
Not all students like to go out to recess. During the noon hour at Emerald Heights Elementary School, after students have finished eating their lunch, they will have a choice
of where they want to spend their remaining lunch/recess time. Choices will include,
but will not be limited to, regular recess activity, working at a computer lab, reading in
the library, classroom games in one of the classrooms, structured team activities in the
gymnasium and work on some form of the arts program previously mentioned in this
booklet. All activities will be supervised by adults, and students will be able to choose
activities on a daily basis provided they can manage themselves positively at those
various activity stations. A student who cannot manage himself/herself correctly will
lose the opportunity to choose activity situations and will be sent to an announced location for a period of time. The focus of this program will be on positive reinforcement for
those students involved in the choice program. Counseling will be provided for the
students having difficulties to reinstate them back into the choice program.

Bj-weekJy News Program:
On a bi-weekly basis, selected Emerald Heights students, with the aid of an adult program director, will develop a news broadcast that will be aired in all classrooms at a
regularly scheduled time. Students will be responsible for the development of the program and will work with staff and parents to provide an educationally sound format.
Parents will be invited to participate in this program and "guest stars" will be invited
from the community to present items of interest to the school community.
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Teacher Dominated/Directed/
Authoritarian

Student participates in
establishing directions/inclusive
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Learning is a passive activity

- - - - • Learning is an active
process group

Individually oriented in a static - - - - • Oriented in a dynamic
environment
environment
Content oriented learning-quiet

Process oriented learning--involving the whole
activities - constructive noise

Competitive

Cooperative

Lack of flexible technology

Technology availability as
needed

Evaluation fact oriented with
little emphasis on higher thinking

Evaluation accomplishment
based on higher level thinking
skills and problem solving

Organizations and grade levels----~
based on subjects

Interdisciplinary teams and
multi-age divisions

Theory behind ideas

Practical application of ideas

Periods--days--year the same

Flexible schedules

Little parent involvement
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- - - - + Parent involvement

Classroom equates to !!foil!ub!.rL.llwc1a!!llgst----~ Classroom encompasses access
to the community and via technology, the world
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WE, the Central Kitsap School District, the
Emerald Heights Staff and the Emerald Heights Parent
Advisory Board are committed to the plan as outlined
in this Handbook. A great deal of hard work and
excitement has been gene.rated through the process of
developing our new school. We realize, though, that
this plan is not going to happen overnight. Our realistic goal is a gradual implementation of the components
of this plan over a three to five year period.

T
Taking into account that staff members are at different levels on each of these components of our plan

T

emphasizes the need for staff development and a struc-

0
tured training program. Items such as portfolio assessment, Gardner's Theory of Multiple Intelligence, and
the inclusion of higher level thinking skills need to be

0
studied and become a part of our plan. Continued

u
R

commitment from our school district should provide us
with the opportunity to receive the training we need.

Hopefully, our hard work and commitment to students

p
have allowed us to create a school climate

L

and structure that truly enhances student

A
learning.
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CHAPTER5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The process for meaningful change and restructuring in the
Central Kitsap School District is an excellent one. The District is
committed to changing the way information is delivered to students and
improving that process to meet the needs of the children in the 21st
Century. There are two major factors why this process is an excellent
one. First, the people who are actually making the decisions are the
ones who will be responsible for carrying out those decisions. It's a
"bottom up" approach. The teachers, who are the real experts about
what happens in a school, are the ones who have set up the programs,
and are the ones who will implement them. Because of their extreme
involvement in this process, they have a great deal of buy-in to the final
product and its success. The teachers are excited about these new
programs and anxious to get started to see how they will work. Second,
in most school districts, the problem with this kind of process is that
there is a lack of time to spend on the development of programs, and a
lack of financial resources to make the programs possible. In the
Central Kitsap School District, this is not the case. The staff has taken
a class together related to the development of our programs, and will
have, by the time we are finished, at least twenty-five days of paid time
to work on program development.
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The product has evolved into a good working document that
would be informational to anyone looking to make positive changes in
their elementary school to meet the continually changing needs of the
students served. It also really parallels the work being done at the
State level on school reform. In fact, Central Kitsap is probably in the
forefront in terms of targeting the areas the Blue Ribbon Panel feels
need to be addressed in the near future.
This handbook will be used for a variety of purposes, such as an
informational document for the really concerned parents, who are leary
of change and want to know how the changes in education were arrived
at. It will be used as a guide for people outside our school district to
understand what is possible in terms of school restructuring and reform
if that district is truly committed to that process and provides the
resources. Also, it will be used within this district to help new staff
members, not familiar with how to operate, fit comfortably into the
system.

On the other hand, one cannot be unrealistic about attempting
major changes within our schools. In the plan, a wide variety of
changes have been developed that are to take place in a short period of
time. The staff needs to be realistic about these changes and prepare a
timeline that introduces these changes on a gradual basis over a three

to five year period of time. It would not be wise to "jump in" and expect
to do all these things in the Fall of 1993. If that happens, the stress
level on teachers would be unbearable, and there would be a large
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number of teachers transferring to other schools, as happened at
Cougar Valley Elementary School - the first new elementary to go
through this process five years ago. Also, students and parents need to
be educated about these new concepts and given time and resources to
help them understand and accept the need for change.
Another area of concern that needs to be addressed at the
building level and the district level, is how should assessment be
addressed to determine whether new programs are having their desired
effect. Obviously, standardized tests will not give the information
needed. As a district, it will be necesary to create new and unique
assessment tools which evaluate the programs implemented and that
give specific feedback on the goals and objectives which have been set.
It must be realized that the programs, as set up today, are going to
need constant modifications and adjustments as learning and
understanding take place. Informative feedback will give information
for new direction when needed. Currently, this is not happening in our
district.
Finally, the staff, having worked so hard on these new concepts,
could easily become so enamored of them they would not be realistic
about their certainly possible imperfections. They must be realistic
regarding needed changes and new directions as the evaluation
process shows that certain areas are not working. Reinforcement in
the value of their work and constant positive leadership will help them
get through the peaks and valleys they will experience.
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